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The project
Play it for Change is a European project that aims to educate youth through audio-visual media and music by
encouraging their critical thinking skills and fostering their empowerment to prevent and combat gender-based
violence (GBV).
In order to reach this aim, the first activity of the project was the development of a collection of evidence on the
impact of gender stereotypes in audio-visual media and music on youth attitudes and behaviours towards GBV,
and the assessment of the needs of teachers to prevent GBV. This report contains the result of this action.
The project is being delivered by a partnership of organisations across six European countries: FundacióSurt
(Catalonia, Spain), KMOP (Greece), The Peace Institute (Slovenia), CESI (Croatia), Mediterranean Institute of Gender
Studies (Cyprus) and Feminoteka (Poland). The lead partner is FundacióSurt (Catalonia, Spain).
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Introduction
Stereotypes are concerned to be simplified conceptions shared by people included in the same group. When they
are rigidly defined, peoples’ freedom of action is compromised, as they are imposed to follow unwritten rules in
order to not disturb social balance (Lindsey, 2016).
A recent study of the European Union Agency for Fundamental Rights (FRA, 2014), on the prevalence of genderbased violence in the 28 member states of the EU, revealed that 1 out of 3 women has been psychologically
abused by their former or present partner, has suffered condoning behaviours like private or public humiliation,
interference on personality, prohibition to exit the house, coercion to watch pornographic content, intimidation
and threat on the use of violence towards herself or someone close to her. The conception of sexual harassment
differs amongst individuals, reflecting dominant social and cultural values, rules and perceptions in relation to
gender roles and appropriate gender interactions. Specifically, in Greece, 25% of the participants have been
victims of any form of physical, sexual or psychological violence before the age of 15, with the perpetrator being
an adult. However, Greece is one of the countries with the lowest percentages. In a European level, 35% of the
participants were victimized more than once before the age of 15 by a former or present partner, while 18%
reported relevant incidents after that age.
According to UNESCO Youth Club of Thessaloniki (2015), female students are more likely to be victims of sexual
violence, harassment and exploitation, while males are usually victims of physical violence. Girls often use
psychological and verbal violence, whilst boys tend to be more physically agressive. These behaviours are
attributed to social norms regarding responsibilities and traits of the two genders. Family is considered to be a
factor of great importance for the preservation of these stereotypes.
During 2011-2013, the European Anti-violence Network participated in the Youth4Youth programme to Empower
Young People in Preventing Gender-based Violence through Peer Education. During this project, seminars on
recognition, understanding and prevention of gender-based violence were organised, using empirical educational
methods, as it was proven that peer groups remain one of the aspects influencing young people most. Through
the included activities, students had the chance to explore their expectations regarding their gender, that has
been attributed to them by their family, society and mass media, as well as understand the different forms of
gender-based violence in and out of intimate relationships.
The Greek Observatory on School Violence and the Ministries of Education and Culture have published a manual
for conflict resolution in schools with a Restorative Justice approach, so that the victims can convey the impact of
the violent behaviour to the perpetrator and for the ones responsible to understand the consequences of their
actions and find a way to compensate. The manual includes a thorough guide on the practices of mediation, circle
and other methods, the values of these practices, along with a brief description of the characteristics a mediator
needs to incorporate. Moreover, yearly seminars are organised to train educators on how to recognise school
bullying and violent incidents and capacitate them with the needed skills to approach the phenomenon using RJ
methods. However, these models are not widely implemented, due to their non-mandatory essence.
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It is now established that mass media influence individuals’ perceptions on gender and gender based violence
(Russo & Pirlott, 2006). As previous research indicates, distorted gender representations regarding sexuality and
excessive exposure to sexual content promoted by the music industry influence young people’s perception of
sexuality and their sexual attitudes. Specifically, young people tend to be more permissive, while the sexual
double standard is endorsed, meaning that men and women are evaluated differently regarding the same
behaviour (Zhang, Miller & Harrison, 2008).
The past decades a shift of several music genres, like hip-hop and rap, has been noticed, towards a more
commercialised and consumerist approach of sexual interactions, leading to a distortion of gender roles
characteristics, a degrading representation of women and a promotion of objects, rather than relationships
(Hunter, 2011). Women are usually depicted as fragile, more submissive and sexualised and in the need of men’s
protection, while men seem to engage in a more aggressive behaviour. Thus, femininity and masculinity are
constructed, not only by the lyrics, but also by nonverbal expressions, promoting gender stereotypes, that do not
correlate with real life (Wallis, 2010).
The current study, in the context of the 2nd working package (WP2: Collection of Evidences and Needs
Assessment) of the project Play It for Change, aims to examine young people’s notions on gender stereotyping
and gender-based violence and their illustration in music and video clips, as well as raise awareness on these
issues and empower adolescents for the prevention of gender-based violence through audio-visual media and
music. This study will contribute to the creation of a capacity building programme for professionals of the
educational community (WP3: Capacity building programme for professionals) for the improvement of their
knowledge and competencies regarding the prevention of gender based violence among boys and girls.
Key words: stereotypes, gender, music, audio-visual media, violence, gender-based violence, adolescents
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Methodology and the research
Method
Two focus groups were conducted and 40 questionnaires were completed by high school students to gather
information about their music taste, the influence of audio-visual material in promoting stereotypes and its
influence on students. Moreover, two focus groups and 11 individual interviews were conducted to assess the
views of the educational professionals on the same issue. It was agreed that only focus groups would be
conducted to assess the views of the educational professionals but due to difficulties engaging them all at once, it
was decided that the same information will also be accessed with a mix of focus groups and individual interviews.
The questionnaires included close-ended questions and the focus groups were built on semi-structured questions.
All participants gave informed consent and signed the attendance list. Participants were gathered via snowball
sampling.
In the focus groups with students the discussion evolved based on the “Play it for change” research guide for
students. Importantly, two songs were displayed as an introduction to the phenomenon. Students analysed the
stereotypes and forms of gender-based violence depicted in two video clips. The first, titled You don’t own me, by
Grace and G-Eazy, was chosen to be shown to both student groups, as a description of common stereotypes
prevailing in modern society. The second I love the way you lie, by Eminem and Rihanna, was shown only to the
older students who were adolescents, due to graphic content. This song was selected as a descriptive situation of
intimate partner violence and constituted a stimulus of a conversation about violent acts against women and
misrepresentation of intimate relationships.

Grace - You don't own me
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Eminem and Rhianna - Love the way you lie
In the focus groups and interviews with professionals the discussion evolved based on the “Play it for change”
research guide for professionals. The information targeted was the beliefs of the education professionals on the
situation, and perception of their students on the aforementioned stereotypes. No audio-visual material was used
in this case. Content analysis was the method used, to analyse the results of the focus groups and the interviews.
Along with the results of the questionnaires, they were quantified in order to examine any existent prevalence.

Participants
In the focus groups with students, 12 middle school and 7 high school students (mean age = 15,5; 5 males & 2
females) participated using semi-structured questions on music preferences, gender stereotypes and genderbased violence promoted by the music industry. The mean age of the first focus group was 12 years old. There
were 5 males and 7 females.
In the focus groups and interviews with professionals 20 individuals participated of which 11 were male and 9
females, 12 of them were high school teachers, 1 teaches in both middle and high school and 2 were middle and
high school counsellors.
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The analysis of the focus
groups with students
The discussion focused on music preferences, gender representation and possible association with real life. For
this purpose, You Don’t Own Me (Grace and G-Eazy) was chosen as an appropriate song that depicts gender
discrimination, for both groups to comment on.
Younger students mentioned pop, rock, hip hop, indie and k-pop to be some of their most preferable music
genres. Most participants of the second focus group, who were older, explained that they do not watch video clips
that frequently anymore, since they mostly use applications such as Spotify. In the case of using YouTube, this
seems to work as an addition to the song. As they expressed, they would visit YouTube to specifically watch video
clips and not to simply listen to music. According to them, it is not their preferred channel to spent time on.
Some female middle school students, who liked the song, mostly enjoy the melody and the lyrics, as they feel it
underlines that women should not be dependent on any man. As described by male students of the same age, the
meaning behind the lyrics focuses on the freedom anyone should strive for. On the contrary, older students did
not seem to enjoy the song, but some agreed that it has a feminist approach, while others perceived it to be just a
marketing way to satisfy the audience. They felt it addresses “12 year olds who are mad with their boyfriends”. The
male artist is presented to be attractive on contemporary terms, and both he and the female singer look polished.
One male participant underlined that, although the female artist is polished, that should not necessarily lead to
the conclusion that she is doing it to satisfy the male audience, but maybe to satisfy herself. They described it to
be a song about rebellion, since it depicts a couple that is in a relationship and the man wants to do whatever he
pleases, while the woman explains she does not belong to him. They found that the male artist’s moves relate to
sex, as he is ready to ‘attack’ the woman, while the female’s moves are probably related to love, even though she is
more sexualised and passive, as the camera zooms in her lips a couple of times and her eyes look as if she was
drunk.
The adolescents group (ages 15-16) seemed to believe that a 12-year-old person will not analyse the hidden
meaning of the song, and probably will not understand it; and even if they do, they will not relate to it. They
explained that when they were young they liked several songs without comprehending their meaning, which
today they describe as absurd. To elaborate, when listening to songs describing a man chasing a woman, they
wanted to experience it themselves, while now they find it irrational.
An intriguing finding is the absence of understanding of the term stereotype by the younger students, though the
vast majority had the ability to identify such preconceived notions portrayed in the lyrics.
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Older students described a pattern shared in many popular songs; an individual with low self-esteem, gradually
builds up their confidence to be with someone popular. Pop, R&B, rap and maybe hip hop and trap are perceived
to aim at earning money. On the contrary, indie and other, less popular genres include songs dedicated to selfexpression. One participants in the focus group characteristically mentioned that “people with critical thinking do
not listen to pop music”, since gender stereotypes are mostly reproduced in popular songs. Pop songs are usually
addressed to teenagers and so, it has to incorporate elements that will satisfy this specific audience.
Even though many of the older students consider stereotypes to be ‘cheesy’, some reported to enjoy watching
them in movies and video clips, “I always say that some things are cheesy, but when I watch the video clip, I’m like oh
nice, the prince”.
Regarding the correlation between the representation of women and men in the music industry to real life,
students mentioned that it is quite common for a man to impose on to his partner “what to say, what to do, what
clothes to wear and there aren’t a lot of girls that say that to guys”. A male student commented that this is not
relevant to his personal experiences, but it also depends on the preferences of female individuals.
Young male student: If she is vulnerable to that kind of… if it’s cute for men, she always depends, because there are
always women who are gonna be, like, more confident in taking their time on what to do and standing up against
that… so I think it really depends on the kind of woman and her attitude towards that, and how confident she is to
stand up
Another one added that sometimes “a woman or a girl is a bit less confident, so a lot of the time the guys manage
to tell her what to do and control her and she is afraid that if she speaks out, something might happen”, including
the fear of the many forms of violence victims may feel. A female student mentioned that there are times that the
man understands that his partner is not willing to control him in any way and seizes the opportunity to do that
himself. Although the young participants do not accept or perceive these behaviours as a romantic part of the
relationship, they explained the possibility that others could. A young female participant stated that she prefers to
watch shows with a feminist approach, which are against these notions. Some referred to older movies that clearly
depict such stereotypical ideas, since women did not have as many rights as they do in modern society.
Some middle school female students seemed to feel represented by the song, since they have been asked to
change a lot, due to their lack of traditional female characteristics and activities, like playing sports that are usually
considered male athletic activities and not wearing dresses, “I play soccer and in Greece there aren’t a lot of soccer
teams for girls, so I play for a boys’ soccer team and a lot of times, before the game, I can tell that the coach and
the players of the other team judge me” . They reported that others often impose to them what they should do, in
order to follow and incorporate the socially acceptable feminine traits, like dancing.
Female middle school student: sometimes they judge girls, [be]cause they think they like pink, or they have the
stereotype that [they] don’t do lots of sports, or [that they] do ballet and volleyball. But sometimes people like to do
different stuff, but others don’t respect it or can’t understand are, like… you have to let someone do what they love.
Many people have asked me why I do something like soccer. And in other places they actually punish people for doing
things they should not do.
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Older students reported that stereotypes define men as stronger; in villages the man has to work, while the
woman has to stay home and take care of the children. This was perceived to exist to some extent.
Another girl (12) also pointed out that people are more receptive and supportive when a man decides to bring up
an issue, but when a woman talks about matters like sexism or feminism “they’re like, oh she has too much attitude,
she speaks up too much and they try to control the girls to not express their opinions too much, but I can’t understand
why girls’ opinions are not as valuable as guys’”.
Stereotypes concerning sexual orientation and the LGBTQI+ community were also brought up, like girls being
called “tomboys”.
Girl, 12: some people stereotype and call people things, just based on what they like to do, or how they like to dress or
their favourites… some people when I say my favourite colour is blue, they’re like ‘oh that’s a boy colour, why do you like
it?
Another male participant (11) talked about race stereotypes: “for example I’m Italian and people call me a Mafioso, I
don’t know why, but they just do, and I’m also Serbian, so they call me Russian… so I’m a Russian Mafioso”. They also
mentioned other stereotypes, such as women being bad drivers, and some others that are promoted by Disney
movies, like Pocahontas and Mulan being independent, but still laying focus on a man; though, there is a gradual
elimination of these representations with movies like Frozen.
Older participants seemed to agree with that, reporting that even though homosexuality is socially acceptable, it is
not usually shown, especially in social media. Gender stereotypes still exist, presuming that men are stronger and
women are more ‘feminine’. A female participant added that women are traditionally more polished, while men
can look however they want. In the context of sexuality, women are also stereotypically characterised as the ones
that will always have feelings and will pursue a relationship, while men will do the opposite. One male participant
explained that he prefers to be friends with girls, since they have conversations on a variety of subjects, in contrast
to male peers.
They also reported that it is common for female artists to degrade men, when trying to lay focus on their values
and rights, mentioning the song that won in the Eurovision Song Context (“I’m not your toy, you stupid boy”).
However, if something relevant was expressed towards girls, many reactions and backlash would be expected.
Older male student, 16: I’ve never seen a male artist do that”, “this is my problem with feminism. Even though I believe
everyone should have equal rights, it has reached a level that seems to advocate that women should not have equal, but
more rights… this is how feminists define it today
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This is reported to be a common pattern of many films and video clips. A young boy referred to conversations he
has with his sister on third wave feminism and the way it is disoriented from attaining equal rights for both
genders, focusing on women obtaining more. Moreover, he mentioned that his parents encourage him to avoid
discussing the subject, because it is a women-only issue. Another one added that not only do men discriminate
women, but other females discriminate them too, by generating stereotypical notions, like that women should
dance; even though new generations oppose and try to change that, older ones do not accept it and raise
objections: “when I started rugby and boxing, my mom wasn’t really proud of me and tried to convince me to stay back
in ballet and continue dancing, cause it’s a girls’ thing”. Another boy (11) talked about the way gender stereotypes
affect men, mentioning that they should not cry and, later, giving the example of a cooking contest, in which he
participated along with his father and as he described “it was 99% women and they were all staring at us, like what
are they doing here, seriously? This is a mostly women’s thing. And we almost won, we came second”.
Moreover, as mentioned above older students (15-16 years old) were also shown the video clip of I Love The Way
You Lie (Eminem and Rihanna) as a representation of gender based violence in a relationship. This song was
understood as an extreme demonstration of abusive relationships, with the man appearing to control and abuse
his partner and after her attempt to leave, he convinces her to stay, with the hope that he will change. This
exaggeration is perceived to be used to raise awareness and avoid any excuses that may rise. According to most
participants, the video promotes that none should tolerate such behaviour; others commented that it is presented
as something romantic and sexy and confuses brutality with sex and passion.
Regarding gender representation, the man is illustrated as superior, irritable, cruel, jealous and losing his patience,
while others supported that he is shown as cute, following another female participant’s statement that some
women may find that desirable. On the other hand, the woman is shown as weak and submissive and at some
scenes, opposing her partner’s behaviour, following the pattern of the first song. Some pointed out that it shows
that violent situations cannot be avoided. Another stereotype described is that the man usually cheats on the
woman, while some participants believed that usually it is the other way around.
As students reported, the described situation is a real-life phenomenon. It reflects reality, at least to some extent,
especially in Greece, since women stay at home, following the stereotypical family model, they have less free will
and men are able to act violently and cheat on them. A female participant (16) does not find it impossible for a
woman to enjoy ‘being’ weak and her partner controlling and protecting her, or being jealous. Others believed
that the song does not correspond to real life in a great degree, but some disclosed that they know people who
curse on girls or behave negatively. They have witnessed a girl they know to be a victim of violent acts, but still
they believe that the song exaggerates it. They find it to be discriminating towards both genders, though it may
reflect a truth. They stated that “even if 5 out of 100 men beat their wives, the stereotype will start reproducing”. They
pointed out that this can be confusing for adolescents and one added that society has reached a level that
confuses what is desired or expected to happen and what actually happens. When someone attempts to describe
the existent situation, others may call them sexist. There is a dominant notion conscious or subconscious that
women are weak. Men are perceived to have the capability to cheat on them, but women who do the same are
discriminated against and badly characterised. These stereotypes are no longer prominent in most social groups
especially regarding gender equality. However, concerning sexual liberation of men and women, they might still
exist. The perception of gender roles is taught and derives from the family.
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Participants also talked about ‘stereotype threat’, a situation when the individual is not able to counter the
stereotypes of their social group and is usually ready to conform to them. Respectively, many women feel unable
to confront the gender role stereotypes and men prefer to fulfil the stereotypical notions that are socially
acceptable, in order to avoid any form of discrimination. Even though there are not many families promoting such
behaviours and notions, there are some that keep the phenomenon alive. There are still some women that stay at
home and their husband goes to work. Male participants added that time is needed for these issues to change and
wondered whether society is ready.
Comparing the two songs, older students believed they talk about the same issue, but in different ways, while
both aim to earn money. The only difference seemed to be that the second song clearly depicts several forms of
intimate partner violence, while in the first video this is not that prevalent.
Some students stated that gender stereotypes do exist and are reproduced in their schools, too, even though it
was commonly agreed that gender representations of the song do not correlate to real life. It was clear that
children do not agree with these representations and stereotypes. As a boy (13) stated, “I think that it doesn’t make
sense that women have to dance or cook, like they can do whatever they want”.
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The analysis of the focus
groups with teachers and
education professionals
As mentioned above, two focus groups with education professionals were conducted, with a total of 9
participants, along with some 11 interviews. Both groups and interviewees, after expressing their interest and
posing questions regarding the programme, talked about existing stereotypes in their school and how they try to
combat them.
It was clear that they all have encountered stereotypes in Greek society, whereas only some could detect them in
the school environment. Concerning general prevalence of gender stereotypes in society, there is a categorisation
on female and male traits and habits. Women are described to be more vicious than men, when they roles or
incorporate characteristics that are considered to be male. One interviewee mentioned the use of masculine
pronouns when referring to both male and female students, as well as the common salutation ‘men and women’,
with females always being addressed second. Some added that stereotypes are more common amongst foreign
students, like Albanians, that have a different culture. Another teacher mentioned “I have seen children audaciously
write that women should not work”. They also pointed out another incident that occurred in a village and could be
interpreted as gender based violence; specifically, during a sex education class, a girl talked about her sexual
experience and a boy commented that girls should not have many relevant interactions, or even none, which was
a prevalent notion of that specific population and at that time it worked as an attack towards that female
classmate. After the occurrence of the above incident, the teacher tried to explain to the student the reasons why
he has tendencies to hold such beliefs and that he follows the norms of the place he grew up, while if he was
raised in a different city he would have adopted a different mind-set. She also explained that all the adopted
notions are relevant and depend on the norms that prevail in society.
All educators agreed on the importance of music on adolescents’s lives. However, some perceive the music they
usually prefer as “not good”, regarding the lyrics and the meaning. The majority of modern video clips present
females in a sexist way, contributing to the perpetuation of stereotypes and the distortion of reality. It was
highlighted that in 80-90% of the cases, females are the victims. This superficial approach of things, as well as the
excessive use of technology affect adolescents’ personal relationships; they presume what they see as real and, as
teachers stated, there is a chance that the new generation will form superficial relationships based on their image,
while women will keep being objectified. Students can be influenced by the attribution of gender traits, as
presented in music and audio-visual means, since they have not yet formed their identity/ personality and they
tend to mimic their role models. Some male educators expressed that in real-life relationships women ‘are the
leaders’, while in video clips they are presented as weak.
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Regarding the perception and identification of gender stereotypes, one female participant explained that she
was stereotyped when she was younger.
Female teacher: I think I identified it (gender stereotyping) when I was at a very young age, being a female that
was very athletic, I had a lot of conversations with my male peers and what it meant to be a girl growing up and
have a very supportive dad that told me I can compete with boys and that’s ok if you beat them, and to not feel
bad about it when boys are mocking other boys for being beat by a girl. So I think I identified with it at a very
young age
Others added that it is an existent social phenomenon, imposing how men and women should act. A female
participant that came from America found it very strange and foreign that, when she moved in Greece she
was usually asked whether she was married and if she cooked. Nevertheless, in the past years such notions
were more strongly enforced, than how they are in modern generations, pointing out that this issue has
entered many conversations and many attempts are being made to confront it. Many consider it to be a
“generational thing”.
A male teacher reported a case of one of his female students identifying herself as a boy, because she shared
the same hobbies that boys seemed to enjoy and she befriended some of them based on the common
interests, avoiding girls doing girlish activities (“the lines were so clear that they defined what you identify as”).
Though, many seemed to believe that students do not feel stereotyped at school, since it constitutes a “safe
bubble”; however, when leaving the school doors they have to face these preconceived notions.
As teachers confirm, the stereotypes promoted by the music industry do affect adolescents’ attitudes, as
sometimes these means exaggerate on the gender representation and objectify women by oversexualizing
their body. Educators explained that this is systemic, and referred to common beliefs like “the male is the one
going after the female, rarely you see that in reverse”. It was later explained that this leads to girls being
depicted as objects. The use of these stereotypes and their promotion by the media is a great disadvantage
for females, and not so much for the males. Worth mentioning is also the fact that, influenced by these
illustrations, adolescents may exhibit behaviours disturbing the social balance, while it is highly likely for the
girls to stereotype themselves without realising it. As participants underlined, this is a holistic phenomenon.
Music education plays a major role to the degree of influence too. In addition, the exaggerated exposure to
such images and role models may eventually lead to desensitization and distortion of adolescents’ personality.
Another one described how it has become a must for big franchises to have a woman, presented in a
sexualised way, as an ambassador, in order to attract male audiences. Traditional stereotypical feminine traits
are also noticed in the movies. For example, even though all superheroes have athletic bodies, Wonder
Woman is presented to be “stick thin”, while has the same powers as other male superheroes with “big
muscles”, because it is considered to be unfeminine.
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One teacher introduced that girls are academically and organisationally far ahead from boys, as they are more
focused. There is, also, a general confusion regarding the role of the male; “you’re no longer supposed to be
aggressive and pursuing the female”. However, although the stereotype of the Alpha male is gradually
disappearing, men are still expected to be strong, even though they should not be. On the other hand, girls are
supposed to be strong and independent in every aspect of their lives and simultaneously soft and more fragile. A
general confusion of characteristics and traits of gender roles seems to prevail, not only amongst educators, but
also in society in general.
Relationships were presented to be another aspect of everyday life that may be affected by their representation in
audio-visual media. One interviewee described how this can affect the tolerance of violent behaviours in
relationships, specifically referring to the potential that a woman may forgive someone, or even justify him,
because this is promoted, “anything you will laugh at, you’ve already accepted it as a notion, in the same way, I guess,
if you start singing along with the lyrics in your car, you sort of personalising them, in a way”.
Regarding their perception on gender stereotyping as interpreted by the students, one gave an example from the
drama class. As explained, boys and girls are not equally distributed in the classrooms, thus there are times when
male students have to perform a female role, but every now and then, they raise objections and propose to
change the role from ‘Mrs. Moore’ to ‘Mr. Moore’. There is a distinctive difference noticed between the way they
play the role incorporating commonly acceptable notions and traits of women and the way they perform without
having any relevant influence, as if they believed they are the character they are impersonating. In addition, boys
do not usually prefer to sing, because this is a female role; the same applies on dancing. A principal explained that
several female students approached her to express their views on the dress code, which is mostly formed by
negativity towards the girls and another teacher commented that this is what objectifies them, the fact that they
are the object upon which the dress code is built. Still, children do not understand how the nature kicks in.
Teachers pointed out that violence does not always occur from a boy towards a girl, but also the other way
around, as it is more common for a girl to use verbal violence towards a boy. The stereotype of girls being more
vulnerable has prevailed, and so boys tend to use expressions more carefully.
Male teacher: when girls find some loose ground that they can cover, while the other guy still dwell there, they kinda
sometimes take it, more often than the guys do […] so many times I’ve seen women saying ‘what? You’re gonna hit me?’
and they go aggressively towards a guy, knowing that it’s highly unlikely he’s gonna hit them. Therefore, I’m gonna take
that space. They don’t keep it equal.
He later clarified that the described situation refers to everyday interactions and not so much to the school
environment, since younger people do not usually exhibit such extreme behaviour. Nonetheless, the incidents of
boys being verbally bullied by girls reach higher percentages than it happens in reverse. As described, there is a
course during which discriminatory treatment is discussed, along with ways to recognise and confront it. During
that, it was found that “when they crafted scenes of an everyday situation in which they feel that they are bullied in
some form, the girls found it very difficult to find a reason why a girl would bully a boy, they were ok with girls bullying
girls, but the minute it was a boy who was bullying a boy, the only way they could express that was through physical
violence”. It was evident that girls were not so sure of the use of violence.
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Regarding the times when they have contributed to the overturn of the presented stereotypes, they firstly referred
to themselves as being perceived as role models that break these stereotypical notions and several students
wanted to imitate them. The most common ways to combat the phenomenon are conversations about these
issues and presentations of real-life examples, raising awareness activities and programmes addressing to victims,
perpetrators and witnesses of such incidents that work as educational and preventing methods. One teacher also
mentioned the use of School Mediation as a model to solve differences and conflicts amongst students. Teachers
perform the role of the mediator, guiding the conversation and encouraging students to make amends.
In one of the schools, they have a thematic week, taking place in the beginning of every year, during which they
talk about issues like racism, including a brief description of sexism. They suggested for more specialists to be
included in this programme, so they can address such matters in a more communicative way. As mentioned, “you
cannot address the subject on your own initiative, you should talk about this issue, following a relevant reference during
the lesson”. Most participants did not seem to use music and audio-visual means during their lessons, except
literature teachers who sometimes do, in order to promote material relevant to poems. They suggested the
creation of a student group to film videos on such matters, in order to give a more youth-related approach. They
concluded that they are doing their best in order to promote fundamental values, such as respect, love and
tolerance.
Family is considered to be a major factor regarding the adoption of such notions by the educators, as children
tend to mimic their parents’ behaviours. For instance, gender based violence may be a result of an unhealthy
relationship at home.
In conclusion, they all agreed that music and audio-visual material could also be used to prevent the stereotypical
categorisation of characteristics and contribute to the reversal of the traditional attribution of roles and the
promotion of gender equality. The possibility to use these means to educate students on gender matters seemed
feasible to the educators, but it was underlined that it would require a lot of research in order to find a suitable
song. Participants also pointed out that music is only the mean of approach and the information given to students
must be adjusted to their needs.
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Analysis of questionnaires
The questionnaires were handed to 40 students aged from 11 to 16 years old. Fifteen of them were males and 25
were females. Almost all participants live in Athens and Piraeus, except some that live in the suburbs.
Pop seems to be the most popular music genre (70%), as well as hip hop (57.5%) and rock (55%). R&B, electro,
ethno, country, classical, indie and k-pop are less popular amongst the children that participated. Children
reported that, when listening to a song, they are mostly attracted to the rhythm (90%) and the lyrics (75%). Some
referred to the singer and their appearance, the video clips, the meaning of the song, the melody and the energy
of the singer, as well as the feelings a person has when listening to a song.
According to most students (62.5%), women and men are not presented as equals in the songs and the video clips,
nor does their representation correspond to real life, while some (37.5%) have an opposite view. The same applies
to whether the representation of the idea of love represents day-to-day life. Most students (90%) agree that
females are mostly presented as sexy in the video clips, to satisfy the male audience and 60% recognise that men
are shown as powerful and protecting of women. To elaborate, men are usually given as beautiful (67.5%),
conquerors of women’s hearts (65%), loaded with money and cars (65%), attractive (65%), brave (52.5%) and sexy
(50%). They are less depicted as clumsy, vulnerable, disappointed, furious, rebellious and waiting for love (27.5%).
Even less frequently, they are shown as ideal, disappointing, heartbroken and in love.
Concerning women’s representation in audio-visual means, almost all students (90%) believe females appear to be
beautiful. They are also presented as sexy (82.5%), attractive (70%), conquerors of men’s hearts (52,5%), waiting for
love (50%) and vulnerable (40%). They are less perceived as brave and rebellious (25%), furious (22.5%), loaded
with money and cars (29%), disappointed (12.5%) and clumsy (7.5%). Some add that they are sometimes portrayed
as desirable, dependent on men or as “the perfect woman, a Barbie”.
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More than half the students (57.5%) have never been excluded in social media, like facebook, Instagram, twitter,
etc. and 20% have rarely experienced it. The rest 22.5% reported that such incidents take place more regularly. For
the majority (55%) there was no case of someone spreading rumours about them in social media, while for the
17.5% there were some. For the other 25% it sometimes happens. When it comes to spreading rumours at school,
the results change. In fact, 62.5% mentioned that this happens on a more regular basis, while 15% mentioned that
it happens, but not often. One student did not wish to answer the relevant questions. The vast majority (92.5%)
reported that a nude picture of them has never been posted on social media without their consent. However, this
has often happened to 5% of the participants and less frequently to 2.5%.
Out of the total sample, 10% reported that someone from their peers regularly physically hurts them. Another
12.5% mentioned that something like that sometimes happens and the same number of students explained that it
rarely does; one of the participants did not answer. A small percentage (5%) has experienced being touched in a
sexual way when they did not want to by one of their peers, 12.5% stated that they have sometimes experienced
something like that and 22.5% that they have rarely been in such a situation.
Regarding the students witnessing several forms of violence or abuse, the numbers slightly change. Even though
40% stated that none of their peers has ever been excluded in social media, 57.5% reported such incidents; 22.5%
of them stated that it seldom happens. One did not respond to the question. Most students (60%) have noticed
someone spreading rumours about one of their peers on social media and 12.5% stated this is not common,
though it happens; two did not answer. This phenomenon is more frequent in the school environment, as 82.5%
of the students reported they have heard rumours being spread about their classmates on a regular basis and
7.5% that this happens less frequently. Most students (65%) declared that they have never seen a nude picture of
their peers going online without their permission. However, 10% reported that they often witness such incidents
and 22.5% less extensively. One did not wish to respond.
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Concerning physical abuse, 45% witness peers physically hurting other classmates regularly and another 27.5%
less often; two did not respond. Out of the total sample, 35% have never heard about a classmate being touched
in a sexual way that they did not like and 30% reported that this seldom happens. Another 32.5%, though, reports
that relevant acts take place more regularly. Again, one did not answer at all.
Most students (42.5%) have not noticed peers being forced to share information with their partners on where or
with whom they have been, 25% have seldom noticed something relevant and 27.5% on a higher degree. Two did
not respond. As 67.5% of the students reported, their peers do not impose to their partners what clothes to wear,
although this sometimes happen (20%), but not on a regular basis. Another 10% notice such behaviours more
frequently. One fourth of the participants has witnessed controlling behaviours between partners, 32.5% in a
minimum degree and 40% have not noticed it at all. One did not answer to those questions.
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Main results
Summing up, all participants agreed that music forms an important aspect of young people’s lives and can have a
great impact on them. In addition, they all confirmed that social stereotypes do exist.
Social stereotypes and prejudices on gender matters and gender-based violence still prevail in the music industry.
The promotion and reproduction of this social pathology deeply affects the youth in their everyday life. In fact,
young people tend to incorporate the promoted gender behaviours, as suggested by both students and teachers,
confirming previous research. To be more precise, young people tend to imitate those behaviours in their
relationships and in general everyday life, sometimes feeling incompetent, tolerating violent acts and justifying
them. Older students gave examples explaining that music and video clips promote the idea of someone trying to
improve themselves in order to be with someone better than them. Categorisation of gender traits and
characteristics is also another aspect of the influence these role models have on young people.
Teenagers talked about stereotype threat, a situation when individuals who belong to negatively stereotyped
groups are at risk to confirm these notions and may be judged because of them and not in terms of their own
personality (Inzlicht and Schmader, 2011). This may lead to low performance on academic matters, as well as
personality distortion, stigmatisation and interference in the sense of belonging. Although students were familiar
with the term, they were unable to precisely define it.
The stereotypical male role, as presented by the music industry, involves traits such as beauty, attractiveness,
richness, bravery and sexiness. Men are frequently shown to protect women and conquer their hearts. Women are
also presented to be beautiful, sexy and attractive, but on a higher percentage than men. Moreover, they are seen
to conquer men’s hearts, to anticipate finding love and to be vulnerable; they are far less seen as brave and rich.
An intriguing finding was the perception of the teenagers (15-16 years old) that younger people (12 year olds) do
not have the capability to recognise, understand and interpret stereotypes presented not only in the songs
displayed during the focus groups, but also in other relevant songs. As stated, they are not able to identify with
the songs either. However, older pupils seemed to have a distorted image of the existing situation regarding
gender stereotyping, referring to traditional gender roles, including men going to work and women staying at
home, pointing out that this prevails in a great extent in some places.
Younger students referred to stereotypes, like the beliefs that women are financially dependent, bad drivers,
waste time shopping, like pink, dance and do ballet, rather than other ‘male’ sports like football and rugby. They
also commented on the idea that women are basic and men should try to find the exception. Disproving older
students’ perception on the extent of their knowledge, they talked about LGBTQI discrimination, third wave
feminism and race stereotypes. Moreover, they highlighted that people are more receptive on notions presented
by a boy, rather than a girl, trying to control her and blaming her that ‘she speaks up too much’, introducing an
aspect of sexism.
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Young people not only felt represented by the song, but also reported to have been victims of discriminative
behaviour, as they have been asked to change a lot. It seemed to be quite frequent amongst female participants
playing rugby and football to be told to opt for a more feminine activity, like dancing, or to be judged and mocked
regarding their ‘masculine’ habits. This form of psychological violence corresponds to the statistics of the FRA
survey (2014) regarding the victimization experienced by females before the age of 15. Gender discrimination
against men was another topic of the discussion, as a young boy reported a relevant incident he has experienced
when he participated in a cooking contest. The vast majority of the participants were women and criticised him,
since they perceived cooking to be a female activity. Worth mentioning is also the fact that a few students have
been discriminated or gender stereotyped, but did not perceive themselves as victims.
Sports and activities seem to be the most prevalent reason why young students felt stereotyped. The
categorisation between female and male sports seem to affect not only other people’s perception on their
personality and identification, but also their own view of themselves. Nevertheless, kids that participated in the
focus groups did not report feeling discriminated at school, but mostly outside of it, which may be a reason why
they seemed to be familiar with the term and were able to identify stereotypical behaviours and gender
discrimination. Teachers verify the absence of stereotypes in the school environment, even though there were a
few cases of this issue, like male students performing female roles incorporating stereotypical perception and
images that prevail in society. However, students that answered the questionnaires referred to a plethora of
discriminative behaviours, such as physical abuse, sexual harassment and aspects of intimate partner violence
taking place at school.
Older participants mentioned that it is common for men to impose on women what to do, say or wear, while
women do not usually do that. Teenagers also confirmed the established sexual double standard (Zhang, Miller
and Harrison, 2008), as they reported that men are expected to cheat and often are forgiven, while in the case of a
woman cheating on a man, she is badly characterized for this socially unacceptable behaviour. This is another
aspect of gender inequality that prevails in society and is reproduced by the false projection of genders in the
music industry.
Regarding intimate partner violence, younger students did not find it romantic, but recognised that some people
may do, describing that it is a matter of the individual. On the other hand, some older participants accepted that
IPV, as presented in the second song displayed (I Love the Way You Lie), may constitute a form of passion some of
their peers may seek, while others found that it was presented as something sexy and romantic. They agreed that
it forms a real-life phenomenon, at least to some extent, especially in Greece, opposing to the FRA statistics (2014),
according which Greece has some of the lowest percentages regarding abusive relationships. It should be noted
that high-school students perceived that the two songs described the same phenomenon, though the second one
more clearly. Any form of violence may cause the same long-term results to the victims.
As teachers highlighted, a general confusion dominates the impositions of gender roles; young people appear to
be misled on how they should act and what characteristics they should incorporate to their personality. Even
though the stereotype of the ‘male-predator’ is gradually diminishing, males are still expected to pursue females,
but in a more ‘delicate’ way, though not too delicate in order to keep their masculine characteristics.
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They reported that even though there are video clips and movies promoting feminism to some extent, they still
reproduce gender stereotypes, sometimes confusing young people and creating the idea of perfection; such an
example is Wonder Woman, who appears to have the same powers as Superman, but still has a more ‘feminine’
body. Generally, modern illustrations of movie and video clip stars promote a false image of reality and create high
and sometimes unachievable standards, such as heroes and everyday people attaining characteristics and
knowledge without any effort and, certainly, without showing the process or the work needed to accomplish their
goals.
Both educators and students agree that family constitutes the main factor contributing to the reproduction of
gender and other stereotypes. Many incidents were reported by younger female students, explaining how they
were discriminated and encouraged to incorporate ‘feminine’ traits or do more ‘feminine’ activities by their
families. As a teacher stated, this could work as an advantage, since it can be solved, providing the right education.
Thematic weeks and general discussions on issues like racism, sexism and analysis of prevalent views on genders
are some of the methods teachers use to combat the phenomenon and deal with possible relevant incidents.
Evidently, younger students came to the conclusion that discrimination and notions on stereotypical
characteristics have no gender. To elaborate, females can be discriminated by both men and women; men usually
impose their will on women, in order to sustain their dominance, while older generations of women try to impose
‘proper behaviour’ to young people. Although new generations try to combat the phenomenon, notions about
female and male characteristics still prevail. For example, it is still believed that women usually pursue romantic
relationships, while men sexual interactions.
As the present research confirms, traits of traditional gender roles still characterise the majority of male artists
when presented in music and other audio-visual means. Stereotypes still exist, as female participants seem to be
told what to do quite often, in order to attain the social gender’s characteristics. Students confirm previous
research results (Hunter, 2011) regarding the prevalent illustration of submissive, sexualised females, needing
male protection.
The results can support that traditional gender roles are still dominant and tacitly accepted and reproduced by the
music industry and, eventually, by society. Nevertheless, students believe that time is needed for the existing
stereotypes to be combated and eliminated.
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Recommendations
It remains evident that further enhancement of raising awareness on matters like gender based violence and
gender stereotyping needs to be achieved through the educational system and the music industry. As educators
suggested, music could be incorporated in the school curricula as a creative way to fill in the existing gaps of
information provided to young people on relevant matters. Although this may be a difficult venture, particularly
the choice and use of an appropriate song, it certainly seems to be achievable. Educators also suggested for a
video to be filmed by the students themselves relating to these issues. As explained, peer-to-peer communication
may lead to exquisite results.
Children should also be introduced to the meaning of these terms at an early age, since, even though it was clear
they were able to detect stereotyping and violent behaviours, they were not familiar with the terms. It is of great
importance for young people to be capacitated to recognise discrimination and forms of violence based on
genders.
More discussions, seminars and educational activities should be organised for the above goal to be achieved.
Teachers reported that more specialists are needed to approach the phenomenon in a more communicative and
efficient way, so that children will be provided with the skills to confront relevant situations and notions, not only
towards them, but also towards others. They also need to familiarise with the potential reasons why these beliefs
are still prevalent, as it is required for them to deeply understand the phenomenon in order to combat it.
It is a matter of great importance to educate general public and parents too, in order to be able to combat such
notions and avoid forcing them to their children. It is necessary for older generations to understand what
stereotypes are and reinforce them with knowledge and tools to eliminate them.
Furthermore, existing programmes and educational seminars should be furtherly disseminated for all stakeholders
to have the opportunity to attend them. Restorative Justice approaches and non-formal educational activities
constitute good examples of conflict resolution and raising awareness methods that could be implemented by all
schools. In fact, it should be considered for such practices to be mandatory, as an addition to the school
curriculum.
It is now clear that the music industry needs to more closely parallel the roles of males and females in
contemporary society as well as promote values, such as equality, in order to assist in combating this
phenomenon.
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